Copel FBA Case Study:
Student: Mr. S





Observer: Stephen Copel
School: North High School




Teacher: Kevin Harker
Grade: 10th grade 






Reason for Referral:
Mr. S’s parents have expressed desire to see Mr. S increase his attention and focus in his classes and study periods both inside and outside of class environment. Mr S has displayed various behaviors both inside and outside of the class environment that contribute to his not completing his class assignments. Investigation of these behaviors through a an FBA has been determined as a necessary step in accessing these behaviors in relation to completely understanding Mr. S’s abilities to study and complete assignments.
______________________________________________________________________

General background: 

Mr. S is a sixteen year old male student at the North Attleboro High School system. He is currently working at a 10th grade level. Mr. S is diagnosed with ADHD and is on related medications. He lives with his mother and was referred for services within the NAHS Special Education system due to his inability to function within the regular NAHS class settings. 
Effect of disability on school performance:

Mr S’s reading skills and mathematic skills are deficient due to an inability of S to focus on his school work. S has difficulty in focusing on assignments and maintaining his attention on a subject for more than a matter of a few minutes. He requires constant monitoring and redirection to keep him on track to accomplish his work. He frequently gets caught performing inappropriate behaviors at school. S frequently behaves impulsively without thought to the consequence of his actions and refuses to participate in class work or events. 
________________________________________________________________________

 Identification Target Behavior: 


When in  daily core classes (English, Science, History, ELA), S is avoidant of participating in any and all class work __10_% of the assigned class period time.

 To understand and verify this, a behavioral observation was completed, recording the time, frequency, and duration of four related identified behaviors and correlations were charted. 
________________________________________________________________________
 Behavioral Observation Data:

  For purposes of collecting data on S, an ABC chart system was utilized to provide the needed information of the antecedent events, the behaviors observed, the consequences of the actions, and the possible behavior function being addressed by the behavior. To provide additional information, I used an additional marking system within each entry to mark the duration of each incident and to mark the time span between the start time of each incident. From this information, the percentage of total time that a behavior occupies may be included as well as the frequency of the behaviors in terms of average time between events. The following information was recorded and charted from the A-B-C charts. 
Number total observation dates: 20
Total observation hours: 20 (1200 minutes)

Number total incidents: 69 events

Combined time of all incidents: 329 minutes (27% of total class time)
Total # behaviors observed in incidents: 88
Total average incidents per hour: 3.45
Average Length incident: 3.65 minutes
Total average time between events: 17.39 minutes

Total # of types of Behavior:  4 clear behaviors identified

Behavior 1: ____7______ Inappropriate gestures or remarks 8 % of behaviors

Behavior 2:  __28________Impulsive verbal comments 32 % of behaviors 

Behavior 3: ___34_______ Annoying and/or repetitious sounds or movements 39% of behaviors
Behavior 4: _____19___ refusal to participate/avoidance of work  21% of behaviors
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Duration of Behaviors Total: 329 minutes:  27% of total time out of 1200 minutes total
Average Duration of each incident: 4.77 minutes 

Duration by each type Behavior:

· Behavior1: Inappropriate remarks or gestures: Total___7 min_ Average duration__1_ min: 
Percentage of 
total class time__1%______
· Behavior 2: Impulsive verbal comments: Total__33_min__ Average duration_1.17 min_ Percentile of total class time 
____3%____

· Behavior 3: Annoying sounds and/or repetitious movements:  Total__58 min_ Average duration_1.70_ min_ 
Percentile of class time _____5%____
· Behavior 4: Refusal to work or participate: Total___124 min____ Average duration__6.52 min__ Percentile of class time ____10%_______ 
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Types of Antecedents: 5 identified in 69 incidents

A: requested to answer questions or produce work
B: asked to read aloud in class
C: requested to work or follow along
D: silent work period- low stimuli level in class
E: movie presentation or use of computers in work: audiovisual stimuli

Type A: ____8____ requested to answer question in front of class  12% of Antecedent total

Type B: ____2____ asked to read aloud in class _3% of Antecedent total
Type C: ____42____ requested to work or follow along with assignment  61% of Antecedent total

Type D: ____16____ silent work period- low stimuli level in class 23% of Antecedent total
Type E: _____0____ movie or other audiovisual electronic stimuli used __0%___ of Antecedent total
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Types of Consequence: 4 identified
J: Teacher redirects student’s attention back to assignment

K: Teacher ignores behavior
L: Sent to seat in hallway- removed from class for short period time out
M: Threatened with office referral
Type J: __29_____ Teacher redirects student back to work 42 % of incidents
Type K: _34______ Teacher ignores behavior 49 % of incidents
Type: L: _5 ______Student sent to hallway seat – time out   7 % of incidents
Type M: _1______ Student threatened with office referral 1 % of incidents
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Possible Behavior Function: 3 Identified

Type N: Impulsive energy non-intentional
Type O: Peer attention
Type P: Avoidance work
Type Q: Disruption class

Type N: ___26______ Impulsive energy release non-intentional 37 % of incidents
Type O: ____13______ Peer attention possible behavior function in 18 % of incidents

Type P: _____28_____ Avoidance work possible behavior function in 41 % of incidents

Type Q: ______2_____ Disruption of class possible behavior function 3% of incidents








	Setting Events
	Predictors
	Behavior
	Consequences

	S has difficulty with reading and writing assignments. S is embarrassed to request help in front of peers. S will avoid work instead.
S’s teacher requests a short assignment to be completed on a daily basis.


	S’s teacher will request S to complete work in class or to participate or follow along, actively participate

	S uses tactics such as creating annoying sounds and repetitious movements to disrupt others in class, will make impulsive or inappropriate remarks or gestures to anger others, incites trouble to avoid work or refuses to participate outright
	Avoids completing class work

Gets attention of the teacher and/or peers in the process

	Setting Event Strategies
	  Predictor Strategies
	Teaching Strategies
	Consequence Strategies

	Teacher will assist S at start of independent work assignment each day with establishing basic checklist of work to be completed or outline of procedures to be followed so S has a flow chart of what is expected of him. When S has completed steps a reward, such as extra computer time for non-regulated activities will be allowed. 

	Teacher or aid will call or check on  S’s progress repeatedly, every ten minutes, to keep S on track when in class  work situation.
S responds positively to completing assignments and participating when computers are used in self-guided research assignments. Allow multimodal creation of assignments in nontraditional electronic formats.
	Assist S with organizational skills to keep S on target of assignment completion, checklist with due dates of assignments and graphic organizers of steps to completing assignment to aid S. Rewards must b built in to steps to encourage progress. Allow use of multimodal completion; use of computers to allow completion of assignments in nontraditional fashions (ie PowerPoint, HTML coding, graphic representations computer generated)
	Frequent verbal praise and attention for S when he is on target working. Increase reward point system currently used to introduce more frequent rewards than weekly. Daily rewards. 


O’Neill, R.E., Horner, R.H., Sprague, J.R., Storey, K. and Newton, J.S. (1995) Functional Assessment and Program Development for Problem Behavior: A Practical Handbook (2nd Edition), Brooks/Cole Publishing Company.
Reinforcement Survey

In order to determine an appropriate reward to use as an influence with the subject, the following reinforcement survey was presented to the entire class to determine which level of reward and direction of reward would influence the subject. From the following answers, we can see that S found 2 choices very desirable: using computers for access to the internet or computer games and getting to choose a movie for the class to watch on Friday.
Reinforcement Survey: North Attleboro Mr. Harker’s Science Class 7th Period
North Attleboro : March 2008
Reinforcement Survey selections chosen by Nate in a quiz given to the entire class, March 11th , 2008.


Each student will be responsible for their behavior contract for each week of work. A check-plus for each work period in class, Monday through Thursday, will earn the student points that may be redeemed for a reward on Friday, in class, at week’s end. The following are selections of possible rewards. Please check to which degree you would consider this an appropriate reward to receive at week’s end for fulfillment of your behavior contract on the weekdays.

______________________________________________________________________________________
1: The student will spend time on the Internet at appropriate sites.

 Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

2: The student will play computer games (approved by the teacher) .

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

3: The student will receive an IOU redeemable for credit on one wrong item on a future in-class quiz or homework assignment.

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

4: The student will be awarded a trophy, medal, or other honor for good behavior or a caring attitude.

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

5: The student will have the teacher call the student's parent or guardian to give positive feedback about him or her

Not Appropriate      1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

6: The student will receive candy, gum, or other edible treats.

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

7: The student will receive a pass to "Get out of one homework assignment item of your choice".

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

8: The student will watch part or all of a video (pre-selected by the teacher and cleared with the student's parent).

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

9: The student will select and participate in a fun activity for a field trip for the class, from a list of choices. (zoo, bowling, movies, art museum, nature hike)

Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward

10: The student will choose a movie for the class to watch on Friday from a selection provided by the teacher.
Not Appropriate       1   -   2   -   3   -   4   -   5   -   6   -   7   -   8   -   9   -   10        An Appropriate Reward
 Settings - Environmental Analysis: 4 Parts

Observations and evaluations of environment where behavior occurs:


1: stimulus events that influence student’s behavior (peers): obtained through interview with S’s teacher, Mr. Harker.
Rating Scale of Stimulus Events that Affect Learning

Key

3: always happens
2: frequently happens

1: sometimes happens      0: never happens

I. Physical Properties

A. Noise


1. The student likes to work in a quiet area.
3
2
1
0


2. The student frequently asks the teacher to repeat 
3
2
1
0


directions.

B. Temperature


1. The student prefers warmer areas of the room. 
3
2
1
0


2. The student has allergies that are sensitive to air 
3
2
1
0


quality (such as when the furnace is first turned on).

C. Lighting


1. The student prefers well-lighted areas of the room
3
2
1
0


(e.g. near a window).


2. The student has difficulty seeing the chalkboard. 
3
2
1
0
D. General Physical Factors


1. The student is distracted near windows, pencil sharpener 
3
2
1
0


or sink.


2. The student likes to work in close proximity to the teacher.
3
2
1
0


3. The student is distracted by messy or cluttered areas.
3
2
1
0

II. Instructional Arrangements


1. The student works well in a small group.
3
2
1
0


2. The student works well in a one-to-one situation 
3
2
1
0

with the teacher.


3. The student works well in peer-mediated situations.
3
2
1
0


4. The student works well alone with seatwork.
3
2
1
0


5. The student works well in cooperative learning groups.
3
2
1
0


6. The student works well with a teacher aide or volunteer.
3
2
1
0

III. Instructional Techniques


1. The student needs much demonstration of expected 
3
2
1
0


behavior.


2. The student likes input regarding instruction. 
3
2
1
0


3. The student needs simple instructions.
3
2
1
0


4. The student readily models the behavior of peers.
3
2
1
0

5. The student readily models the behavior or the teacher.
3
2
1
0


6. The student needs prompts and cues to maintain
3
2
1
0


behaviors.


7. The student likes working with equipment (e.g., 
3
2
1
0


tape recorder, computer, overhead projector).


8. The student has low frustration tolerance. 
3
2
1
0


9. The student responds well when the teacher asks 
3
2
1
0


questions.


10. The student needs a lot of time to complete work.
3
2
1
0


11. The student works best in the morning (or afternoon). 
3
2
1
0

12. The student works slowly and inaccurately.
3
2
1
0


13. The student does not perform well under timed 
3
2
1
0


conditions.


14. The student enjoys working against a timer.
3
2
1
0


15. The student enjoys charting correct and incorrect 
3
2
1
0

responses.


16. In approaching a new task, the student tries to distract 
3
2
1
0


the teacher.


17. In approaching a new task, the student becomes easily 
3
2
1
0
frustrated.


18. In approaching a new task, the student refuses to 
3
2
1
0


attempt it.


19. The student responds well to different academic
3
2
1
0


materials or activities (specify: use of computers such as PowerPoint or self guided research on internet).

IV. Materials


1. The student likes or needs self-correcting materials.
3
2
1
0


2. The student likes or needs instructional games using
3
2
1
0


game boards.


3. The student likes or needs instructional games using
3
2
1
0


cards.


4. The student needs worksheets with only a few items. 
3
2
1
0


5. The student needs lots of writing space on worksheets.
3
2
1
0


6. The student needs visual cues on seatwork (e.g., arrows, 
3
2
1
0


green dots to note starting place, and lines to show place


for responses).


7. The student enjoys chalkboard activities.
3
2
1
0

8. The student responds well to manipulative materials
3
2
1
0


(e.g., responds well to electronic computer based materials).


9. The student enjoys doing work with flash cards.
3
2
1
0


10. The student enjoys making materials (e.g., flash cards,
3
2
1
0


game boards, and card decks).


11. The student enjoys working with computers.
3
2
1
0

V. Learning Style Preferences

A. Visual Preference Indicators


1. The student enjoys reading a book. 
3
2
1
0


2. The student enjoys seeing a filmstrip.
3
2
1
0


3. The student enjoys looking at pictures.
3
2
1
0


4. The student enjoys watching a movie.
3
2
1
0


5. The student enjoys playing a concentration game.
3
2
1
0


6. The student remembers material from an overhead.
3
2
1
0

7. The student remembers what is seen in a film.
3
2
1
0

B. Auditory Preference Indicators


1. The student enjoys hearing a record.
3
2
1
0


2. The student enjoys hearing a tape.
3
2
1
0


3. The student enjoys hearing a story.
3
2
1
0

4. The student follows auditory directions. 
3
2
1
0

5. The student remembers what the teacher says.
3
2
1
0

6. The student likes talking to people.
3
2
1
0

7. The student listens to people well.
3
2
1
0
C. Tactile Preference Indicators


1. The student likes to draw. 
3
2
1
0


2. The student likes to manipulate objects.
3
2
1
0


3. The student likes to play motor games.
3
2
1
0


4. The student likes to do experiments.
3
2
1
0

D. Kinesthetic Preference Indicators


1. The student remembers material from motor activities.
3
2
1
0


2. The student remembers what he or she writes.
3
2
1
0

3. The student likes to play motor games.
3
2
1
0


4. The student likes to do experiments.
3
2
1
0


5. The student likes to operate a tape recorder, keyboard, 
3
2
1
0


calculator or other machines (computers).
Summary of Stimulus Events


To discuss the setting involved we must first address that S is a student in the North Attleboro High School Substantially Separate program. This program has small class sizes ranging from 5 to 12 students per class per period. All students within this program have IEPs and all students within Mr. Harker’s classes are assigned  for predominantly behavioral issues. The common issue with all students within this area is that they have not shown adequate progress in regular inclusion settings and have been assigned to this area for modified individualized support.


The physical properties of the room effect the student only in those areas where any amount of objects to interact with provide an opportunity to escape from his class work, ie going to the pencil sharpener, using the classroom computers. Any extraneous objects in the classroom that S can use to replace his attention to his work, S will make use of. The best physical space for S is a sparse environment where he has less opportunity to find these objects to delay his work experience.


In regards to instruction arrangements, S functions best when he has direct supervision, attention of, a teacher or aid or volunteer adult. Whenever S is placed within work groups or paired with student peers, he uses the opportunity to antagonize other students, thus avoiding work. Peers or work groups fail to keep S focused on track. When I work with S one-on-one, he resists focused work and is confrontational with any figures of authority who request him to participate.


 S experiences a level of frustration and will give up readily if he thinks that an assignment may present a challenge. When S does work, he proceeds quickly and does not care if answers or wrong or right. He completes assignments filling in random data to get them out of the way caring little what grade he achieves. S will try to distract the class or teacher and avoid a new task rather than ask for help and deal with work. 
________________________________________________________________________

2: Environmental demands that influence student’s behavior: Obtained through interview with teacher, Mr. Harker and direct observation of class.
ASSESSING ENVIRONMENTAL DEMANDS IN THE CLASSROOM

Name: ____S_________ Class: __Science-Math-History-ELA_Class____ Date: ____March_ 2008______

Teacher:   Please complete this questionnaire to help us support students receiving instruction in your classroom.

Teaching Strategies

About how much of the class time is spent in cooperative learning groups?      __0___%
About how much of the class time is spent in lecture?


       ___15__%
About how much of the class time is spent in independent work?

       ___50__%
About how much of the class time is spent in large group discussion?
       ___10__%
About how much of this class time is spent in use of audio-visual materials?  ___25__%
Grading

What are the grading criteria in the class? ___Frequent brief written testing
Is extra credit work encouraged?




Yes

No

Can students re-do assignments, correcting errors?


Yes

No

Tests

What is the frequency of tests/quizzes in your class?

Daily 

Weekly 
Bi-weekly
Monthly 
Quarterly

What kind of tests are used? (Circle all that apply.)

Multiple Choice -  Essay - Open Book - Take Home - Group -  Matching/True-False
Teaching Materials and Assignments

Do you use a textbook in your class?




Yes

No

Handouts or other written materials?




Yes

No

Are students expected to read materials in class independently?
Yes

No

What materials must students bring to class daily?_ Pencils, pens.
Are assignments to be completed through word processing? 
Yes

No

What is the typical length of a writing assignment? 

Sentence
               Paragraph                Page
Is a research paper required? 





Yes

No

Are oral presentations required? 




Yes

No

What, if any, other major projects or assignments are required? __one longer paper- 1 page 5 paragraph - once a semester___
How often do students reply to questions in writing? ____on a weekly basis work 
Which of the following are factored into the student=s grade? 
Attendance 
Tardiness 
Participation 
       Work 
      Completion
What other student behaviors are considered in grading?         behavior in class room
Must students take notes in class? 




Yes

No
Classroom Management

Are your classroom rules and guidelines posted?


Yes

No

What kinds of reinforcements are used in your class? point system for daily class work (check-minus-check-check-plus)
What kinds of other consequences are used? removal from room, official office referral in extreme cases
H:Kkowalski/LRBI /Appendix/Assessing Environmental Demands


The environmental demands of S’s classes vary with the class subject and the workload being covered in any given area. Standard expectations for all these classes are modified, reduced from the general content complexity taught with the  main focal points being addressed in subjects such as History and English Language Arts with details reduced. Work is generally broken into smaller frequent chunks that the students will not be overwhelmed with. Testing is performed frequently in small amounts and happens in either short written assignments or oral quizzing. Alternative modes of accessing material is used whenever possible, such as videos and Internet access, and alternative modes of presenting information is used whenever pertinent, such as PowerPoint presentations for self-guided research based projects. Review of material covered is frequent and repetitive to promote memorization of material.

3: The classroom management practices of teacher that have an effect on student’s behavior (teaching methods):

In S’s classroom, monitoring of academic progress and behavioral responsibility is handled in divergent fashions. Academic progress is monitored primarily through short frequent testing either written multiple choice or oral quizzing. Students work on weekly material with frequent small tests to check progress. This Progress Monitoring approach allows adjustment of rate of materials being learned by constantly assessing the progress of the students. In self-guided research, students complete work within the computer lab, submit it as oral PowerPoint presentations, and backup data by saving to their own storage folders within the school’s network. This allows both hard and electronic copies to be saved, reviewed, and graded. Thus, the presentation is in both hard and electronic copies at all times. 


For behavioral data, S’s teachers vary in their approach. The primary teacher I worked with, Mr. Harker, showed me how he kept all behavioral records as checks within a logbook that was updated throughout the day.  When S strayed off the proper target behavior, a checkmark was placed in the student’s weekly log. Each student, as per their individual IEP behavioral goals, has certain targets of expected behavior the teachers work with the students to help them attain. S is allowed so many check marks within the week. If S stays within the allotted number of check marks, he gets a reward on Friday by being allowed to participate in a trip to Mr. Difazio’s room to play games on last period Friday. If S has had too many behavioral setbacks during the week, too many checkmarks, he has to stay in class and work on Friday rather than join his peers playing games.

 Thus, the daily log of checkmarks tracks the time, severity, and nature of the actions but serves as a means of positive behavioral support by allowing the student to try to self maintain their behavior to earn the right to go to the Friday field trip to Mr. Difazio’s room.


If S does not follow the rules or procedures, the response depends on the severity of the situation or rules being infringed upon. If it is a minor class issue and the student is violating the issue to gain attention or be disruptive, than ignoring S may be the best course of action. If it is a minor issue, the teacher may give S a verbal warning or send to a seat in the hallway for a timeout.  When the same offending issue is a repeat issue, the teacher may choose to send S to the main office as an official “referral of behavior”. Repeat referrals for behavior within a semester may eventually lead to movement from the day program to a night school program separated from his peers.
Summary of Behavior Data :

To start, we identified 4 basic behaviors S engaged in frequently within the classroom. The first behavior was an “inappropriate gestures or remarks”. By this, we mean that at certain points in the period, S will make remarks or hand gestures meant to shock or anger others in the environment. He will attempt to antagonize others in the class into disrupting the class by triggering reactions in them through his actions.
Behavior 2 we call “impulsive verbal comments” on his class work. By this, we mean S speaks out abruptly out of turn while others are speaking, interrupting the teacher or fellow students and derailing the train of thought occurring at the given moment.

Behavior 3 we call “annoying sounds and/or repetitious movements” because S will create repetitive constant sounds or movements to annoy other students or disrupt others abilities to concentrate. Drumming his fingers or palms on desktops, tapping his feet constantly, rocking his chair at an angle that will make a squeaking noise, tearing paper slowly, playing with cabinet doors that squeak are all examples of items that S delights in using to distract others. In some cases, Mr. S’s nervous energy is responsible for this and this behavior really needs to be viewed occasionally as those times he is discharging nervous energy (unaware of the affect he has on others). Often however, the conscious deliberate affect he has on others of disrupting through these actions is readily apparent. While these annoying actions occur at a high ratio, a large percentage of them are unconscious and disappear completely when he is absorbed in something such as using a computer or watching a movie.

Behavior 4 we call “refusal to work or participate in class events”. S either directly refuses to participate in completing assignments or tests by not writing at all or refuses to follow along when reading by refusing to flip pages in the book to track where others are. This is a very deliberate conscious refusal to work or participate. When confronted with this behavior, S retaliates by completing the work or test as rapidly as possible filling in random information with no care for whether answers are correct. He will simply participate to get any authority figure from confronting him on his attitude and no care is given for his grades or work quality.

Behaviors 1, 2, and 3 are all variations of S being off-target on his work; avoiding completion of it through a variety of techniques. For the purpose of this study, we have broken these behaviors down but upon examination of the most probable function of these behaviors, they all share a commonality in that they serve to allow S to avoid his seatwork by disrupting the class in some fashion.
Most Common Behaviors: percentages of compared to total incidents


1: Inappropriate remarks or gestures                                     8%



2: Impulsive verbal comments                                                 32%



3: Annoying sounds and/or movements
                             39%



4: Refusal to work





     21%


“Annoying sounds and/or movements” ranks as S’s most prominent behavior by the number of incidents only. This behavior most often results in S being ignored. In many of the cases, S is simply unconscious of his impulsive movements and is expending energy as an unconscious activity. In many cases however, S is avoiding work by distracting others, antagonizing other students who he knows are bothered by these actions. As a high number of students within these classes have ADD or ADHD diagnosis, it is not difficult for S to find another student to annoy. S gets deliberate enjoyment as well disrupting the teacher or aid by these activities. Acknowledging to S that these actions are effective at disrupting others only encourages their increased usage while ignoring S’s annoying behaviors takes away their usefulness to the subject as a tool of disruption. 

In some incidents, I observed that the subject would start an activity such as drumming on a desktop and another student would “pick up on it” and join in as well. The combined disruption would become a group activity as several students attempted to aggravate the teacher or the class aide with these activities. S is not the only student using this activity to disrupt the class and several students working together, alternating these behaviors between themselves, was an effective tool for the students to disrupt the class’s lesson and slow the pace of work. In this type of environment, where several of the students have authority issues, this type of communal behavior to get the teacher’s irritability to increase become a game between the students with which they cooperated to achieve results. Thus, the amount of times S engaged in this activity was not only reflective of the amount he himself tried to disrupt the class, but indicative of the amount he cooperated with others to slow the class work to a halt.

Behind the prominence of the behavior of annoying sounds and movements, “impulsive verbal comments” ranks as the second most common incident accounting for thirty two percent of all incidents. S makes these comments frequently, usually when the teacher is trying to verbally lecture the class or lead students in work at the board as a group. In more than one case I observed S repeating the teacher’s words in a parrot-like fashion with the affect of irritating the teacher. These “comments” are differentiated from other comments in that they are not offensive but are timed to interrupt others and break a train of thought or discussion resulting in the slowing of class work.


The behavioral activity of third place prominence in this list is the issue of “refusing to participate” in class activities. In this action, S directly refuses to engage in any work in any form. Written work, tests, reading along with a group, or writing papers or completing assignments in any form becomes an activity that S refuses to participate in through any form of work. When one does prompt S to work, S will react by participating doing the minimal whenever possible. This usually involves taking a test by filling in answers randomly or filling out any form of multiple-choice format by filling out information in a random fashion. When asked to read, S will refuse to participate or will participate by reading in a nonstop drone barely audible to make his reading as difficult to follow as possible. While this behavior is the last in frequency, it is the longest in duration usually and accounts for ten percent of all class time, thus the largest block of all the behaviors if one sorts by the time amount the activities occupy. This is S’s primary issue to deal with in that it consumes the most class time of all his behaviors.

In contrast to this, S’s last behavior is the prominence of “inappropriate remarks or gestures” which occurs eight percent of the incidents. While lower in prominence, these comments are of a nature that are more seriously offensive in their nature and borders on areas of comment that would, and does, get S written up in an official behavioral report and sent to the main office for discipline. These disciplinary actions, in a cumulative fashion, may ultimately result in S’s expulsion from the day school program and movement to a separate program such as the night school.

Average time between events is 17.39 minutes. Most of S’s behaviors are short, immediate attempts to avoid work by disrupting class activities. S is directed back to his work assignment as the normal course of events or ignored. S is persistent however and these short behaviors pop at regular intervals averaging 3.45 incidents per hour.


The total combined duration of all recorded behavioral events is 329 minutes. Average duration of each incident is 3.65 minutes. S’s behavioral incidents are short and persistent. Either these behaviors are ignored or S is referred back to his work.  A few minutes later, S will repeat the event or another similar. The combined durations of these short events have a large effect however. 10% of S’s class time is engaged in direct refusal to work. While this is the least common of S’s behaviors, it accounts for the largest percentage of class time taken by behaviors in that when S does refuse, this behavior lasts longer than the other behaviors, which are generally short in duration. When S does refuse, he often refuses for periods ranging from 10 minutes to thirty minutes or an entire class period. A rarer behavior, but one that inversely accounts for a larger duration of class time than others.

When examining the types of antecedents that trigger S’s behaviors, one behavior ranks as easily identifiable as the most predominant. The teacher’s “request to work or participate” accounts for 52 % of the recorded antecedents.
 
When examining consequences related to S’s various behaviors, 49 % of the time S’s behaviors are ignored. Since S’s predominant behavior is the annoying noises/movements, acknowledging them by admonishment only serves to inform S that these behaviors have the desired affect. Since many times these same behaviors are unconscious, ignoring them is a practical approach since pointing them out would only inform the subject that they have potential to disrupt. In forty two percent of the situations, the teacher will redirect S back to his work and direct S away from the behavior. In a small fraction of incidents, the subject is sent to the hallway for a separation from the class and a time out to consider his behavior. In rare incidents where a verbal comment is particularly offensive or contrary to school policy, the student will be threatened with an official office referral. In extreme cases, an official office referral will be written up and the student submitted for office disciplinary action.


Removal from the room for his behaviors, allowing S to escape work, only occurs 7% of the time however. Normally, a short break is allowed S, than the teacher redirects S back toward his assigned work. The goal is always to redirect S back to his work, to increase his attention on his correct task at hand.


When we examine the possible behavioral functions, we have four main functions to consider; non-intentional alleviation of energy, attention from peers, avoidance class work or participation, and disruption of class activities. Avoidance of work seems to be the main driving purpose behind S’s actions, accounting for 41 % of the cases. 


Examining these factors, we can deduce that the most common single occurrence is for S to make annoying repetitious sounds and/or movements when the teacher requests S to participate in class activities. This occurrence shall be brief, 1-4 minutes, and the most likely outcome is that the teacher will ignore S’s attempts to disrupt the class through these actions. 
 Summery of Target behavior, Data collection, Behavioral analysis, Settings analysis, Environmental Demands, Reinforcement survey, and Determination replacement behavior:


In examining all the aspects of the aforementioned areas, and in comparing the data, we arrive at several conclusions in regards to S’s behaviors. In 39% of the incidents, S will create annoying repetitious sounds and movements to disrupt the workflow in the class. While many times these movements are unintentional, a symptom of the student’s ADHD disability, in many of the cases they are deliberate systematic attempts to slow work down. When we examine the other behaviors and the fact that they appear to share the same function, we can assess that S’s main goal is really too avoid work by any one of these behaviors or by combinations of these behavior variations. S uses these multiple variations of the behavior in such a way that if one does not work at the given moment; he goes to the next, rotating strategies to keep him from working while disrupting others around him at any given moment.

When examining the reason why S uses these behaviors, by looking at the combination of the antecedent and the probable reason for the behavior, we see that S implements these behaviors as soon as he is expected to participate or perform class work. Thus, avoidance of work is one of the most likely probable reasons for S’s behavior.  S performs these behaviors when almost no one is present as well, except the teacher. When we look at the correlation of data, and realize S performs these behaviors regardless of the amount or type of others present, we more clearly see that S is using these techniques as a means of stalling the completion of his work assignments or of avoiding work altogether. 

Avoidance of work becomes a key consideration with the disruption of other’s workflow as a means to this end. The overwhelming response to this regular series of behaviors is consistently redirecting S back to his work. S keeps the issues minor issues, ie the repetitious sounds and/or movements, so as not to get in to trouble but he pushes the envelope of allowable behavior by his persistence in frequently applying these behaviors and rotating them to achieve his desired affect, avoidance of work and disruption combined.

 S’s frequency of these events ranges an average of 17.39-minutes for spacing between incidents. With this information taken in to account, the most practical approach will be to be proactive with S in several fashions. One will be to give S regular attention, a quick check in by the teacher, before S hits the mark of when the behaviors tend to occur. A check on S every 10 minutes will give S attention before he hits the 17 minute mark of when these behaviors tend to occur. 
The other aspect will be to consider these behavior variations all as part of a main behavior geared toward the avoidance of work as S’s goal. Since S is only able to make concerted focused effort toward his seatwork for at most 17 minutes, as evidenced by the ABC chart data, we will start S on a positive behavioral reinforcement situation, which encourages S to reach immediate goals.

 In this case, we will start with S’s first goal being that of attaining 20 minutes of focused silent work. This goal comprises working at his class work silently while in the class space not disturbing others. We can treat these various behaviors as several different behavioral goals or consider the purpose they share for S and see these as variations of one behavioral goal. I believe that by treating these as behavioral variations as one  behavior goal, we can treat the situation by a positive reinforcement that will eliminate the desire or need for S to utilize these various behaviors.

 
We will design the reinforcement in such a way that it will be a series of scaffolded steps, raising the bar on S’s immediate behavior expectations as S achieves them while simultaneously maintaining S’s interest by a series of rewards that are built in to benchmark points in S’s behavioral performance. When S hits 40% compliance (20 out of 50 minutes in a given class period), 60% (30 out of 50 minutes in a given period) and finally 80% (40 out of 50 minutes within a given class period) compliance of the immediate goal; S will be rewarded with a large amount of points in a one time award at each benchmark.

In examination of the setting and environmental analysis of the situation, it is not the physical setting of the space, or the affect of peers, that influences S as much as the nature of the workload that is due. The work environment S is subjected to is a standards based written testing environment where he is given a constant series of small attainable weekly assignments that consistently test and assess his willingness to work and participate as well as his knowledge base related to the standards. S constantly fights against this steady workload but the fact that the assignments are small achievable pieces is an advantageous tool that allows the teachers to apply pressure to encourage S to attempt to complete work. Larger assignments, S would simply turn his back on and refuse, considering them too overwhelming for him to achieve. This chunking of the assignments in to manageable pieces, combined with the proper leverage of finding an affective behavioral reward system to reward by each piece achieved, works in a tandem system to encourage S to attempt to complete his assignments.

As such, when examining the details of the various aspects, the replacement behavior we have identified for S will be that of focused, independent attention to his in class work. To do this, S will have to avoid all four behaviors noted by attempting to complete his work, staying quiet avoiding repetitious sounds or movements that disrupt others, avoid inappropriate remarks or gestures, and avoid impulsive verbal comments. The duration of the behavioral goal we will set at just slightly higher than his present average rate of behavior incidents. Since the data collection shows us an average incident every 17 minutes, we will start S a 20 minute goal with interval increases after this being in ten minute increments. S will have to avoid all four behaviors for twenty sequential minutes within a given class period to attain any reward to start. We will reward him with 100 redeemable points for each interval period in minutes he accomplishes with no issues ( 10 minute intervals). When he attains 2 out of the 5 intervals ( 20 out of the 50 class minutes) , a 40% ratio, without issue he will attain a second level reward of 5000 points, one time paid out. Than the next larger reward of 5000 points paid out one time will come when he achieves 3 out of the 5 intervals (30 out of 50 minutes or 60%) that comprise the class period. The final large reward comes at his attainment of 4 out of 5 (40 out of 50 minutes or 80%) class time intervals with no issues. Nate will receive a large point reward paid out one time for the first time he achieves this rate of 10,000 extra points. For every time afterwards that S achieves this ratio (80% of each class period or 40 out of 50 minutes) he will receive a point reward but of smaller size-1000 points as opposed to the initial one time 10,000 point award. In this way, there is always a one-time reward to achieve the mark that is of substantial quality to merit the exertion on the student’s part.

For this system to work the points must be redeemable by S for something that he truly desires. Thus, the reinforcement system had to be carefully considered and S included in the selection of his own reinforcements so that he will have ownership of his reward goal. The reinforcement survey included shows S’s choices from a class survey of preferred rewards offered as possibilities to students for completion of work goals. The assessment of which rewards will be offered needs to be regularly reassessed by readdressing the choices available with the students themselves on a regular basis. Doing so will keep the prizes valid, as something desirable that student’s like Nate will still find enticing as a tangible reward.
Determination of a replacement behavior: 

“When in class periods for Science, Math, English Language Arts, and History; S will participate in all class activities,  working silently and independently with no issues, for a twenty-minute continuous section out of each fifty minute class period.”

 Functional Behavior Assessment Form 
 Student:              Nate____________           Grade:                     10____                           School:  Attleboro Network Program              Date:        11-16-07______                

FUBA/BIP developed for:   Programming purposes         IEP requirement        Participants:            Stephen Copel, Kevin Harker              

In your own words, describe the behavior that prompted this FUBA.

__________________________________________

S  utilizes a variety of behaviors to avoid participation in class activities and work; among them inappropriate remarks and gestures, impulsive verbal comments, annoying sounds and repetitious movements, and direct refusal to work.
PROBLEM BEHAVIOR

If the above explanation addresses multiple behaviors, identify the ONE BEHAVIOR to be targeted for intervention:
 When in his daily core classes, S is avoidant of class participation 10% of the class time.
__________________________________________

_________________________________________________            

__________________________________________

The behavior I have targeted for intervention is:

       Observable                 Measurable

	ANTECEDENTS
Ask yourself: What is likely to “set off” (precede) the problem behavior?

 Requesting S to participate in class activities
WHEN is the problem behavior most likely to occur?

      Morning        Approximate times(s) ___7am-______

       Afternoon      Approximate times(s)   __-2pm______ 

      Before/after school            Lunch/recess

WHERE is the problem behavior most likely to occur?  

      Reg. ed. classroom            Hallway

       Spec. ed. classroom           Cafeteria

During what SUBJECT/ACTIVITY is the problem behavior most likely to occur?  

       Subject(s)                  English Language Arts, Math , History, Science                                                        

	      Seatwork                         
	  Transitions

	      Group activities               
	  Unstructured activities

	      Lesson presentation         
	  Task explanations

	      ____________________________________________

The PEOPLE that are present when the problem behavior is most likely to occur include:

      Teacher                            Classmates

      Other staff                          Other peers

      ___________________________________________

Are there OTHER EVENTS or CONDITIONS that 
immediately precede the problem behavior?

        A demand or request by the teacher for work completed
· Unexpected changes in schedule or routine

· Consequences imposed for behavior 

· Comments/teasing from other students

· ​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​__________________________________________

When is the student most successful?  When DOESN’T the problem behavior occur? 

Richard does well during his mainstream classes, PE, shop, & art.




CONSEQUENCES

Ask yourself: What “payoff” does the student obtain when she/he demonstrates the problem behavior?

The student GAINS:

      Teacher/adult attention

      Peer attention

      Desired item or activity

      Control over others or the situation

_______________________________________

What student AVOIDS or ESCAPES:

      Teacher/adult interaction

      Peer interaction

      Non-preferred activity, task, or setting

       A difficult task or frustrating situation

​​​​​​​​​​​​​​   ________________________________________

What has been tried thus far to change the problem behavior?

     Implemented rules and consequences for behavior as posted

· Implemented behavior or academic contract:
Point system in use for S to earn rewards redeemable every Friday for a field trip with classmates to Mr. Difazio’s room to play games last period.
     Implemented home/school communication  system

     Adapted curriculum  How?__________________

       _______________________________________

     Modified instruction  How? _________________

         ____use of computers to allow student to complete assignments via self-guided research based assignment using PowerPoint presentation combined with Internet research___proved highly effective_________
     Adjusted schedule   How?___________________

         ________________________________________

     Conferenced with parents   

          Dates: _______________

     Sent to office    

      Dates: _____2/27 ____________

       ​​​​​​​​​​​​​​​​​​​​​​​​​​​

FUNCTION OF PROBLEM BEHAVIOR

Ask yourself: Why is the student behaving this way?  What function/need is being met by the student’s behavior?

Complete the following preliminary analysis by summarizing information from the three columns on part one of the Functional Behavior Assessment.

When    _In class, when presented with work to perform or asked to participate________
(summarize antecedents)

And S’s teacher requests S to participate  with the class; orally, by action at the blackboard, or in written work accomplished
This student        is avoidant of completing his work 10% of class period time ___________________________________ 

(identify problem behavior)

In order to        ___to escape subject matter or work that is difficult for him __
(summarize “payoffs”)

______________________________________________________________________

______________________________________________________________________

Examples:

1. When in the halls before school, after school, and during transitions, this student pushes other students and verbally threatens to beat them up in order to gain status and attention from peers.

2. When working on independent seatwork during his regular education math class, this student puts his head on his desk in order to escape work that is too difficult/frustrating.

                                               REPLACEMENT BEHAVIOR

Ask yourself: What alternative behavior would meet the same function/need for the student?

Complete the following:

Rather than            refusing to participate in class activities and assignments __________________________________________

(identify the problem behavior)

______________________________________________________________________

______________________________________________________________________

I want this student to:
 (define replacement behavior)  stay at his seat and work silently and uninterrupted  for a period of  20 minutes continuously out of a 50 minute period, unaided by peers or the teacher for each core class______________________________________________             
___________________________________________________________________________________

(Note: This replacement behavior should represent an IEP goal.)

This definition is:

      Observable                                 Measurable

Examples:

1:Rather than pushing students and threatening to beat them up, I want this student to walk in the halls with his hands to his side and say “hello” to those with whom he wishes to interact.

2: Rather than putting his head on his desk because he doesn’t know how to do the problem, I want this student to raise his hand for help and move on to the next problem while waiting for my assistance.

_________________________________________________________________
Behavior Intervention Plan

Student: _____S_______ Grade: __10__   School: ____North Attleboro High School
Date Developed: ____April 18____2008__ Date of Implementation: ___5-01-08____
Base Line Data Results: When in school, in all class periods throughout the day, S is avoidant of participating in class activities, totaling 10% of the time involved in his class periods.  
Hypothesis Statement:

S uses problem behaviors as a means of avoiding his class assignments during  his core class periods.

Person(s) Responsible for Implementing Plan: Classroom teacher, Kevin Harker
	Behaviors of Concern:
When in daily core curriculum classes, S is avoidant of participating in any and all class work for 10% of all class time.

	Behavior Defined: 
· When in daily core classes, Math, History, Science, ELA; S refuses to  participate in any form of class-work for 10% of the class time available.



Intervention Goal:

S will stay at his seat and work silently and uninterrupted for a period of  20 minutes out of each 50 minute class period, unaided by peers or the teacher, for each of his core classes (History, Science, Math, ELA) each day.
(c)McConnell, Hilvits, & Cox, 1997 developed for Turner Unified School District #202, Kansas City, KS.
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Intervention Plan

	1. S will have a timer at his workstation to allow him to track how many minutes he has been on-target. When he attains a twenty-minute block of work on-target, he receives an immediate reward of being allowed to listen to music at a computer workstation while he continues to work. 


	2. Mr. Harker will be proactive and check on S’s progress at regular intervals, touching-base briefly with S every ten minutes, to give S additional attention to stay on course.


	3. S will enter into a behavior contract on a point system basis. S will receive a set number of credit-points for every twenty-minute block of class time he performs work at his desk silently on-target without pause and without aid from his teacher or peers. These points will be redeemable by S at the end of each week to allow him to earn a reward from a collection of prizes that will be available, such as gift certificates for foods and snacks or movie passes. 
This point system will be utilized wherein S earns 50 points for every “twenty minute continuous block” of work he completes without a behavioral incident. Each additional ten minute block, in addition to the initial twenty minute block, will be worth an additional 50 points in a given class period. 
As S’s behavior increases toward the target goal he will receive additional reward points at key benchmark points (5000 points paid once only for attaining 40%, 20 out of 50 class minutes in all classes in a day  compliance) and 5000 points paid once only for attaining 60% compliance, (30 out of 50 class minutes in all classes in a day). When S’s behavior attains 80% compliance of the target goal, (40 out of 50 minutes in all class periods in a day), than S will be rewarded with 10,000 points paid once only. 
When S attains this 80% goal additional in all class periods combined in a day he will receive an award of 1,000 points each time after the initial attainment. 
When S can work the entire class period in a focused manner, 5 out of 5 intervals, the incentives will be phased out or transferred to another behavior of S’s that needs modification.


When and where the plan, and continued data collection, will be implemented:

The instructor, Mr. Harker, will implement the plan during all periods that S is in Mr. Harker’s classes; periods for Math, History, English, and Science core subjects.  Follow up data collection will consist of the problem behaviors  being measured, utilizing the same procedures used during the initial tracking period, each school weekday during the aforementioned periods in Mr. Harker’s classes. The instructor, Mr. Harker, will do the tracking and monitor S’s behavior and chart the behavior periods with a stopwatch (for behavior duration) and a timer at S’s desk (to measure the twenty minute goal intervals) and issue positive rewards when S accomplishes a 20 minute block of study time with no behavioral issues observed.
Follow-Up and Review Date(s):

Follow up and review will be held 5-30-08 (30 days) and every 30 days after this date. Behavior reinforcement incentives will be increased 


or decreased at these points as necessary,  indicated by assessment of the previous 30 days data.

Team Meeting Participants

Name







Position

__________Kevin Harker_______________
_______faculty___________________
__________Denise Carmignari________________
_program coordinator_______

__________Stephen Copel_______________
___observer________________

(c)McConnell, Hilvits, & Cox, 1997 developed for Turner Unified School District #202, Kansas City, KS.

________________________________________________________________________________________________

4 Behavioral goals that would be appropriate for inclusion in this student’s IEP.

Behavioral Goal 1: “When in any academic core class, S will participate in class activities fully, working silently and independently on class appropriate material, for two out of five measured time intervals of ten minutes per interval.”   
Behavioral Goal 2: “When in any academic core class, S will refrain from making inappropriate remarks or gestures, when seated at his desk working independently, for three out of five measured time intervals of ten minutes per interval”      
Behavioral Goal 3:  “When in any academic core class, S will refrain from impulsive verbal comments, when seated at his desk working independently, for two out of five measured time intervals of ten minutes per interval”      
Behavior Goal 4: When in any academic core class, S will refrain from repetitious annoying sounds and/or movements, when seated at his desk working independently, for two out of five measured time intervals of ten minutes per interval”      
Behavior Intervention Plan Worksheet

____________________________________________________________________

Behavioral intervention plan: 

1:           A: Specify goals and objectives (conditions, criteria for acceptable performance) for teaching the replacement behavior(s). 

 S will stay at his desk and work silently and without interruption for a period of  2 out of 5 intervals (interval defined as a 10 minute interval time) minutes, unprompted by peers or  teacher, for per each class during his assigned class times.

B: Specify instructional strategies that will be used to teach the replacement behavior(s). 

 S will have a small timer at his desk to allow him to track how many minutes he has been on-target. When he attains a twenty-minute block of work on-target, he receives an immediate reward of a snack (a candy bar, cookie or other appropriate allowed treat) from the monitoring teacher, Mr. Harker.

C: Specify strategies that will be used to decrease problem behavior(s) and increase replacement behavior(s). 

	 
 Mr. Harker will be proactive and check on S’s progress at regular intervals, touching-base briefly with S every ten minutes, to give S additional attention to stay on course.




 S will enter into a  behavior contract on a point system basis. S will receive a set number of credit-points for every ten-minute block of class time he performs work at his desk on-target silently without pause and without aid from his teacher or peers (a minimum of 20 minutes is the basal point for rewards to start, increases are per 10 minute interval after this-50 points per 10 minutes worked). These points will be redeemable by S at the end of each week to allow him to earn a reward from a collection of prizes that will be available, such as gift certificates for foods and snacks or movie passes. 
D: Identify any changes in the physical environment needed to prevent problem behavior(s) and to promote desired (replacement) behavior(s), if necessary. 

 S will have a timer at his desk (or on his person) to allow him to track how many minutes he has been on-target. This timer will be monitored by the class aide as well,  Ms. Manco.
 E: Specify extent to which intervention plan will be implemented in various settings; specify settings and persons responsible for implementation of plan. 


 The instructor, Mr. Harker, will implement the plan the four class periods Mr. S participates within the space; History 1, English Language Arts, Math, and Science.
2: Evaluation plan and schedule: Describe the plan and timetable to evaluate effectiveness of the intervention plan. 

A: Describe how, when, where, and how often the problem behavior(s) will be measured. 

 The problem behavior will be measured Tuesdays, Wednesdays and Thursdays during class periods for Mr. Harker’s History 1, English Language Arts, Math, and Science classes which Mr. s participates in. The class aide, Ms. Manco, will monitor and chart the behavior with a timer at S’s desk and issue positive rewards when S accomplishes a 20 minute block of study time with no behavioral issues observed.
 B: Specify persons and settings involved. 

 

The instructor, Mr. Harker, will implement the plan during the measured Tuesdays, Wednesdays and Thursdays during class periods for Mr. Harker’s History 1, English Language Arts, Math, and Science classes which Mr. s participates in. The class aide, Ms. Manco, will monitor and chart the behavior with a timer at S’s desk and issue positive rewards when S accomplishes a 20 minute block of study time with no behavioral issues observed.



.
C: Specify a plan for crisis/emergency intervention, if necessary 

 In the event of a crisis/emergency intervention, the school’s adjustment councilor will be called for or Denise Carmignari, the school’s Special Education Coordinator in her absence.

D: Determine schedule to review/modify the intervention plan, as needed. Include dates and criteria for changing/fading the plan. 

 

Follow up and review will be held 05-30-08 (30 days) and every 30 days            

after this date. Behavior reinforcement incentives will be increased 




or decreased at these points as indicated by assessment of the previous 15 




days data.


 If no change occurs after the first 30days, incentives will be 



reevaluated and increased as needed. 


If after 2 weeks, on-target behavior 
increases by 40% or more(2 out of  5 

 measured intervals on target per-class, 20 out of fifty minutes), S  will         

receive 5000 points on his behavior contract  reward once. 


When S reaches 60% (3 out of 5)target compliance he receives another 




5000 bonus points once.



Once on-target-behavior reaches a point of 80% (4 out of 5)


compliance , S receives 10,000 bonus points once. 


Additional times that S attains this goal, after the first time, S will 



                         receive 1000 points per time as an award.

 

3. Describe plan and timetable to monitor the degree to which the plan is being implemented.  Include how to use reinforcement, reinforcement schedules, and fading of reinforcements.

 
3 Aspects to plan:

1: Immediate incentives: timer used with immediate incentive if subject attains a single 20 minute block of target behavior condition within a single class period.
2: Mr.  Harker (or Ms. Manco) will check on S every 10 minutes in the class briefly to make contact and give S attention in a proactive manner. S’s behaviors occur on the average every 17 minutes when he is not getting attention focused upon him. This proactive contact may eliminate a percentage of the behaviors.
3: A behavior contract  point reward system will be utilized wherein S earns 100 points for every twenty minute block of independent study time he completes without a behavioral incident, 50 points per 10 minute interval measured with a basal of 20 minutes to earn any points. S can turn these points in at week’s end for rewards such as movie passes, or save his points for a larger award at month’s end, such as field trip access or receiving a prize such as a small iPod. As S’s behavior increases toward the target goal, he will receive additional reward points at key benchmark points (a one time 5000 points for attaining 40% compliance and a one time 5000 points for attaining 60% compliance. When S’s behavior attains 80% compliance of the target goal, forty minutes focused attention per fifty minute class, than S will be rewarded with a one time 10,000 point reward. After this initial reward for attaining the target goal, S will receive an award of 1000 points for each class period that he attains this 80% goal(40 out of 50 class minutes). When S can work the entire class period, 100% goal or fifty minutes, in a focused manner, the incentives will be phased out or transferred to another behavior of S’s that is in need of modification.
Desired Consequences:





Assignment work successfully completed independently





Desired Behavior:


Maintain focus unaided and work  unattended





Predictors:


Student is requested to work or follow along





Setting Event:


S has difficulty


with  assignments





Functional Intervention Chart








Maintaining


Consequences:





Avoids work, gets attention of peers by being rebellious





Alternative Behavior with Same Function:


S requests help from teacher, completes work, is rewarded by being allowed to work with computers





Problem Behavior:





Avoids completing


Class work, avoids all participation
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