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	School District Name:
	North Attleboro School District

	School District Address:
	565 Laundry Ave. North Attleboro, MA. 02760

	School District Contact Person/Phone #:
	Stephen Copel 508-226-0504 Ext: 321


	Individualized Education Program


	
	IEP Dates: from
	05/26/2008  
	to
	05/26/2009 0505/26/2008                

	

	Student Name: 
	          Brendan X
	DOB: 
	     03-06-2002 
	ID#: 
	    12345678      
	Grade/Level: 
	 Kindergarten


	Parent and/or Student Concerns
What concern(s) does the parent and/or student want to see addressed in this IEP to enhance the student's education?

	Brendan’s parents report they would like to see Brendan continue to be successful in school and to access the curriculum to the fullest extent possible while remaining inclusive with other children his age.


	Student Strengths and Key Evaluation Results Summary
 What are the student’s educational strengths, interest areas, significant personal attributes and personal accomplishments?
 What is the student’s type of disability (ies), general education performance
 including MCAS/district test results, achievement towards goals and lack of expected progress, if any?

	Strengths: Student is always smiling, cooperative, friendly, cooperative and attentive to task.

Key Evaluation Summary Results: 

The three year reevaluation reveals that this student continues to present with delays in receptive and expressive language skills. 
Woodcock-Johnson III Tests of Achievement Form A:  Student’s overall Brief Achievement falls within the above average range. Brendan’s academic knowledge, basic reading, brief reading and math reasoning skills are in the above average range. His academic skills and his ability to apply acquired knowledge to academic tasks are also in the above average range. Brendan’s reading, mathematics, written language and knowledge achievement is within a range that is predicted by Brendan’s oral language ability. Brendan is utilizing his acquired skills and performing at a level commensurate with his abilities.

Speech and Language testing was completed using The Illinois Test of Psycholinguistic Abilities-ITPA-3. Brendan’s Spoken Language abilities were in the “low average” range with relatively weaker skills noted in the areas of verbal reasoning/semantics and auditory processing sequential memory. Brenda’s Spoken Analogies subtest, Syntactic Cues subtest, and Rhyming Sequences subtest all indicate areas of relative weakness with “below average” responses indicating an overall weakness in receptive vocabulary.
Vulnerabilities:  Difficulty with multi-step auditory presentations, following directions and assimilating lengthier auditory presentations.



	Vision Statement: What is the vision for this student?



	The Team would like to see Brendan improve language and communication skills in order to better interact with peers and adults within his general education classroom setting during whole group and small group instruction. 


	Individualized Education Program
	IEP Dates: from
	05/26/2008                 

	to
	05/26/2009

	Student Name:
	  Brendan X        
	DOB:
	   03-06-2002      
	ID#:
	12345678          


	Present Levels of Educational Performance

A: General Curriculum

	
	Check all that apply.
	 General curriculum area(s) affected by this student’s disability(ies):

	
	X
	English Language Arts
	Consider the language, composition, literature (including reading) and media strands.

	
	X
	History and Social Sciences
	Consider the history, geography, economic and civics and government strands.

	
	X
	Science and Technology
	Consider the inquiry, domains of science, technology and science, technology and human affairs strand.

	
	X
	Mathematics
	Consider the number sense, patterns, relations and functions, geometry and measurement and statistics and probability strands.

	
	
	Other Curriculum Areas
	Specify:
	          


	How does the disability(ies) affect progress in the curriculum area(s)?
 Brendan’s disability affects progress in the general curriculum as follows: Factors associated with language delay hinder Brandon in effectively participating in typical school activities due to his difficulty with understanding multi-step auditory presentations-directions, or any type of lengthier auditory presentations.

	

	What type(s) of accommodation, if any, is necessary for the student to make effective progress?

	· Close proximity to teacher-speaker at front of room (or any auditory presentations)

· Have student reverbalize (repeat) instructions and check for comprehension prior to starting assignments
· Break down longer instructions-assignments into smaller chunks-components

· Use a summarizing technique to insure comprehension

· Monitor noise level and seat away from distracting noise

· Assignments written on board as well as presented orally

· End of day clarification of assignment/remainder to student by teacher

· Communicate concerns with support staff members

· Coordination between speech and language pathologist and classroom teacher

· Allow extra time for processing information and give student appropriate wait time to respond
· Increase the amount of teacher modeling, demonstration and guided practice as well as student to student modeling (assign student partner)
· Provide student with a visual outline-overview of the lesson (story maps, cloze sentence strips, sentence starters, role-play demonstrations, literature with rhyme and repetition, repeated readings, etc.)

	Check the necessary instructional modification(s) and describe how such modification(s) will be made. [use one or more]

	   Content:
	· Break down longer instructions-assignments into smaller chunks-components

· Provide student with a visual outline-overview of the lesson (story maps, cloze sentence strips, sentence starters, role-play demonstrations, literature with rhyme and repetition, repeated readings, etc.)

	 Methodology/

Delivery of Instruction
	· Close proximity to teacher-speaker at front of room (or any auditory presentations)

· Have student reverbalize (repeat) instructions and check for comprehension prior to starting assignments

· Use a summarizing technique to insure comprehension

· Monitor noise level and seat away from distracting noise

· Assignments written on board as well as presented orally

· End of day clarification of assignment/remainder to student by teacher

· Communicate concerns with support staff members

· Coordination between speech and language pathologist and classroom teacher

· Allow extra time for processing information and give student appropriate wait time to respond

· Increase the amount of teacher modeling, demonstration and guided practice as well as student to student modeling (assign student partner)

	Performance
Criteria
	· Close proximity to teacher-speaker at front of room (or any auditory presentations)

· Monitor noise level and seat away from distracting noise

· Allow extra time for processing information and give student appropriate wait time to respond




	Individualized Education Program
	IEP Dates: from
	05/26/2008                 

	to
	05/26/2009          

	Student Name:
	           Brendan X
	DOB:
	 03-06-2002         
	ID#:
	    12345678      


	Present Levels of Educational Performance

B: Other Educational Needs  

(On this page think about access to the school environment, peers, and community)

	
	Check all that apply.
	General Considerations
	

	
	 Adapted physical education


	 Assistive tech devices/services


	 Behavior



	
	 Braille needs (blind/visually impaired)
	 Communication (all students)

Affects Brendan’s expressive and receptive processing skills
	 Communication (deaf/hard of hearing students)



	
	 Extra curriculum activities


	 Language needs (LEP students)


	 Nonacademic activities



	
	 Social/emotional needs


	 Travel training


	 Skill development related to vocational preparation or experience



	
	 Other
	          Such as PT, OT, music therapy, etc.

	
	Age-Specific Considerations

	
	 For children ages 3 to 5 — participation in appropriate activities

This would include developmentally appropriate play; self help skills, social skills, etc.  Be sure to include goals and objectives.  Use page 2 for academic readiness activities since the Frameworks do begin at Pre-K. However, focus on the access and entry-level points of the framework standards.

N/A

	
	 For children ages 14+ (or younger if appropriate) — student’s course of study

This includes planning for transition to high school.  N/A

	
	 For children ages 16 (or younger if appropriate) to 22 — transition to post-school activities including community experiences, employment objectives, other post school adult living and, if appropriate, daily living skills N/A
This may include career exploration activities and  pre-college activities, such as writing a resume or learning how to write essays for college applications. It might also include working on understanding ones own disability.   Be sure to include goals/objectives and/or accommodations (non-sped).


	How does the disability(ies) affect progress in the indicated area(s) of other educational needs?

Factors associated with language delay in receptive language, hinders Brandon in effectively participating in typical school activities; such as written expression, verbal expression, math problem solving and many cooperative learning small group activities requiring inquiry processing and communication with peers.




	What type(s) of accommodation, if any, is necessary for the student to make effective progress?

	· Close proximity to speaker at front of room (or any auditory presentations)

· Have student reverbalize (repeat) instructions and check for comprehension prior to starting 

· Break down longer instructions into smaller chunks-components

· Use a summarizing technique to insure comprehension

· Monitor noise level and seat away from distracting noise

· Instructions written on board as well as presented orally

· End of session clarification of assignment/remainder to student by teacher or staff

· Communicate concerns with support staff members

· Allow extra time for processing information and provide appropriate wait time for student to respond
· Increase the amount of modeling, demonstration and guided practice

· Provide student with a visual outline-overview of materials



	Continued from previous page IEP3

	What type(s) of specially designed instruction, if any, is necessary for the student to make effective progress? Same as IEP2 comment.

	Check the necessary instructional modification(s) and describe how such modification(s) will be made.

	   Content:
	No modifications on content, on delivery-methodology only as indicated

	   Methodology/Delivery of Instruction:


	· Close proximity to speaker at front of room (or any auditory presentations)

· Have student reverbalize (repeat) instructions and check for comprehension prior to starting 

· Break down longer instructions into smaller chunks-components

· Use a summarizing technique to insure comprehension

· Monitor noise level and seat away from distracting noise

· Instructions written on board as well as presented orally

· End of session clarification of assignment/remainder to student by teacher or staff

· Communicate concerns with support staff members

· Increase the amount of modeling, demonstration and guided practice

· Provide student with a visual outline-overview of materials



	 Performance 
Criteria:
	· Allow extra time for processing information and provide appropriate wait time for student to respond




Use multiple copies of this form as needed.
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	IEP Dates: from
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	to
	            05/26/2009        
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	DOB:
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	Current Performance Levels/Measurable Annual Goals
	

	Goal # 1
	priority 1
	Specific Goal Focus:
 story retelling
	Expressive Language Goal:


	Current Performance Level: What can the student currently do?
	

	When given grade level reading series text or DRA, the student currently retells the story sequence by identifying the beginning, middle, and ending events correctly in two out of five reading samples without teacher prompting.
	

	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
 

When given grade level reading series text or DRA, the student will retell the story sequence by identifying the beginning, middle, and ending events correctly in four out of five reading samples without teacher prompting. 

	

	How will we know that the student has reached this goal?

DRA checklist rubric will be administered on a biweekly basis along with teacher observation during guided reading sessions and anecdotal note taking. 

	

	Benchmark/Objectives: What will the student need to do to complete this goal?

· When given grade level reading series text or DRA, the student will retell the story sequence by identifying the beginning, middle, and ending events correctly in three out of five reading samples with only two teacher prompts.
· When given grade level reading series text or DRA, the student will retell the story sequence by identifying the beginning, middle, and ending events correctly in four out of five reading samples with only two teacher prompts.

· When given grade level reading series text or DRA, the student will retell the story sequence by identifying the beginning, middle, and ending events correctly in four out of five reading samples with one teacher prompt.


	


	Current Performance Levels/Measurable Annual Goals

	Goal # 2
	priority 2
	Specific Goal Focus:

 Following directions
	 Auditory Processing and Reverbalizing Directions Goal

	Current Performance Level: What can the student currently do?

	 Given a sequence of three procedural instructions, Brendan is able to repeat, in proper order, these steps with five visual cues as prompts paired with the spoken direction of the teacher.



	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
 

Given a sequence of three procedural instructions, Brendan will demonstrate an ability to repeat, in proper order, these steps with only one visual cue.

	How will we know that the student has reached this goal?

Teacher observation on a daily basis will be used as an assessment when the teacher uses visuals paired with directions to help him repeat back.


	Benchmark/Objectives: What will the student need to do to complete this goal?

· Given a sequence of three procedural instructions, Brendan will demonstrate an ability to repeat, in proper order, these steps with only four visual  cues as prompts paired with spoken direction of the teacher.
· Given a sequence of three procedural instructions, Brendan will demonstrate an ability to repeat, in proper order, these steps with only three visual cues as prompts.
· Given a sequence of three procedural instructions, Brendan will demonstrate an ability to repeat, in proper order, these steps with only two visual cues as prompts.

	


	


	Current Performance Levels/Measurable Annual Goals

	Goal # 3
	priority 3
	Specific Goal Focus:

Written language
	 Language Arts goal

	Current Performance Level: What can the student currently do?

	 At the listening center, using books on tape with story sequence cards, Brendan can accurately summarize a two  minute  story by placing the sequence cards in proper sequential order (as the events appear in the story).



	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
 

At the listening center, using books on tape with story sequence cards, Brendan will accurately summarize a ten  minute  story by placing the sequence cards in proper sequential order (as the events appear in the story).

	How will we know that the student has reached this goal?

Assessment on a weekly basis by teacher observing the assigned learning task within the listening center.

	Benchmark/Objectives: What will the student need to do to complete this goal?

· At the listening center, using books on tape with story sequence cards, Brendan will accurately summarize a four  minute  story by placing the sequence cards in proper sequential order (as the events appear in the story).
· At the listening center, using books on tape with story sequence cards, Brendan will accurately summarize a six  minute  story by placing the sequence cards in proper sequential order (as the events appear in the story).

· At the listening center, using books on tape with story sequence cards, Brendan will accurately summarize an eight  minute  story by placing the sequence cards in proper sequential order (as the events appear in the story).
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	Service Delivery

	What are the total service delivery needs of this student?

	Include services, related services, program modifications and supports (including positive behavioral supports, school personnel and/or parent training/supports). Services should assist the student in reaching IEP goals, to be involved and progress in the general curriculum, to participate in extracurricular/nonacademic activities and to allow the student to participate with nondisabled students while working towards IEP goals.

	School District Cycle:
	x
	5 day cycle
	
	6 day cycle
	
	10 day cycle
	
	other:
	          

	A. Consultation (Indirect Services to School Personnel and Parents)

	Focus on
 Goal #
	Type of Service
	Type of Personnel
	Frequency and 
Duration/Per Cycle
	Start Date
	End Date

	1-3
	Consult with reg. ed.
	SLP
	Monthly 45 minutes per
	5/26/08
	5/26/09

	          
	
	
	
	
	

	          
	          
	          
	          
	          
	          

	          
	          
	          
	          
	          
	          

	          
	          
	          
	          
	          
	          

	B. Special Education and Related  Services in General Education Classroom (Direct Service)

	Focus on
 Goal #
	Type of
Service
	Type of 
Personnel
	Frequency and 
Duration/Per Cycle
	Start Date
	End Date

	1-3
	Resource Monitor ELA
	Spec Ed Inclusion Teacher
	5x60 min per week 
	5/26/08
	5/26/09

	
	
	
	
	
	

	          
	
	          
	          
	          
	          

	          
	          
	          
	          
	          
	          

	C. Special Education and Related Services in Other Settings (Direct Service)

	Focus on
 Goal #
	Type of
Service
	Type of 
Personnel
	Frequency and 
Duration/Per Cycle
	Start Date
	End Date

	1
	Speech and Language
	SL/P
	1 x 60 min per week
	5/26/08
	5/26/09

	          
	Handwriting program
	           OT
	          2x 30 min per week
	          5/26/08
	          5/26/09

	          
	
	          
	          
	          
	          

	          
	
	  
	 
	
	          

	          
	          
	          
	          
	          
	          

	


Use multiple copies of this form as needed.
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	Student Name:
	           Brendan X
	DOB:
	  03-06-2002        
	ID#:
	   1245678   


	Nonparticipation Justification
	

	Is the student removed from the general education classroom at any time? (Refer to IEP 5—Service Delivery, Section C.)
	

	 No
	 Yes
	If yes, why is removal considered critical to the student’s program? 2 X 30 minutes per week for OT
1 X 60 minute per week for Speech Pathologist
	

	IDEA ’97 Regulation §300.550(b)(2): “... removal of children with disabilities from the regular educational environment occurs only if the nature or severity of the disability is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily.” (Emphasis added.)

	Schedule Modification
	

	Shorter: Does this student require a shorter school day or shorter school year?
	

	  No
	  Yes — shorter day
	  Yes — shorter year
	If yes, answer the questions below.
	

	Longer: Does this student require a longer school day or a longer school year to prevent substantial loss of previously learned skills and / or substantial difficulty in relearning skills?
	

	  No
	  Yes — longer day
	  Yes — longer year
	If yes, answer the questions below.
	

	How will the student’s schedule be modified? Why is this schedule modification being recommended?
If a longer day or year is recommended, how will the school district coordinate services across program components?
	

	If the student requires summer services, it should be included here.

N/A
	

	Transportation Services
	

	Does the student require transportation as a result of the disability(ies)?
	

	 No
	Regular transportation will be provided in the same manner as it would be provided for students without disabilities. If the child is placed away from the local school, transportation will be provided.        


	

	 Yes
	Special transportation will be provided in the following manner:
	

	
	 on a regular transportation vehicle with the following modifications and/or specialized equipment and precautions:
	

	
	          Regular transportation vehicle= school bus
	

	
	 on a special transportation vehicle with the following modifications and/or specialized equipment and precautions:
	

	
	          
	

	After the team makes a transportation decision and after a placement decision has been made, a parent may choose to provide transportation and may be eligible for reimbursement under certain circumstances. Any parent who plans to transport their child to school should notify the school district contact person.
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	1. Assessment participation: Student participates in 
on-demand testing under routine conditions in this content area.
	2. Assessment participation: Student participates in 
on-demand testing with accommodations in this content area. (See  below)

	CONTENT AREAS
	COLUMN 1
	COLUMN 2

	English Language Arts
	
	X

	History and Social Sciences
	
	X

	Mathematics
	
	X

	Science and Technology
	
	X

	Reading
	
	X

	For each content area identified by an X in the column 2 above: note in the space below, the content area and describe the accommodations necessary for participation in the on-demand testing. Any accommodations used for assessment purposes should be closely modeled on the accommodations that are provided to the student as part of his/her instructional program. 

	The accommodations should be used by the student on a regular basis.  

English Language Arts:

· Close proximity to teacher-speaker at front of room (or any auditory directions)

· Have student reverbalize (repeat)  instructions and check for comprehension prior to starting 

· Monitor noise level and seat away from distracting noise

· Allow extra time for processing information and give student appropriate wait time to respond

History and Social Science:

· Close proximity to teacher-speaker at front of room (or any auditory directions)

· Have student reverbalize (repeat) test instructions and check for comprehension prior to starting 

· Monitor noise level and seat away from distracting noise

· Allow extra time for processing information and give student appropriate wait time to respond

Mathematics:

· Close proximity to teacher-speaker at front of room (or any auditory directions)

· Have student reverbalize (repeat) test instructions and check for comprehension prior to starting 

· Monitor noise level and seat away from distracting noise

· Allow extra time for processing information and give student appropriate wait time to respond

Science and Technology

· Close proximity to teacher-speaker at front of room (or any auditory directions)

· Have student reverbalize (repeat) test instructions and check for comprehension prior to starting 

· Monitor noise level and seat away from distracting noise

· Allow extra time for processing information and give student appropriate wait time to respond

Reading:

· Close proximity to teacher-speaker at front of room (or any auditory directions)

· Have student reverbalize (repeat) test instructions and check for comprehension prior to starting 

· Monitor noise level and seat away from distracting noise

· Allow extra time for processing information and give student appropriate wait time to respond
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	Additional Information

	 Include the following transition information: the anticipated graduation date; a statement of interagency responsibilities or needed linkages; the discussion of transfer of rights at least one year before age of majority; and a recommendation for Chapter 688 Referral.

	 Document efforts to obtain participation if a parent and if student did not attend meeting or provide input.

	 Record other relevant IEP information not previously stated.

	Note: There is no place on the IEP for a statement about the discipline code.  Put changes to any school handbook rules here.  If the student is on a Behavior Intervention Plan, be sure that it is noted here, especially should there be a manifestation hearing at some future time. You would address the specifics using IEP3, attached proposed plan (possibly), and by designing behavior related goals/objectives. 

This is an appropriate place to put medical information about the student.

	Response Section

	School Assurance

	I certify that the goals in this IEP are those recommended by the Team and that the indicated services will be provided.

	Signature and Role of LEA Representative                                                                                             Date

	Parent Options / Responses

	It is important that the district knows your decision as soon as possible. Please indicate your response by checking at least one (1) box and returning a signed copy to the district. Thank you.

	
	I accept the IEP as developed.
	
	I reject the IEP as developed.

	
	I reject the following portions of the IEP with the understanding that any portion(s) that I do not reject will be considered accepted and implemented immediately. Rejected portions are as follows:

	

	Note: Parents cannot postpone a decision at this point to get an independent evaluation.  That is a significant change in the law. They must accept, reject, or accept partially.  Also, the placement is not part of this IEP.  Placement is a separate document that requires parent signature of acceptance/rejection.  If an extended evaluation is to be undertaken and this is a partial IEP, additional paperwork must be processed.

	

	
	I request a meeting to discuss the rejected IEP or rejected portion(s).

	

	Signature of Parent, Guardian, Educational Surrogate Parent, Student 18 and Over*                                   Date

	*Required signature once a student reaches 18 unless there is a court appointed guardian.

	Parent Comment: I would like to make the following comment(s) but realize any comment(s) made that suggest changes to the proposed IEP will not be implemented unless the IEP is amended.
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